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BiR iZ ASSOCIATION |

Bir iZ Association was established in 2013, in order to develop and disseminate sensiti-
ve and comprehensive Community Mental Health Approaches. It carries out preventive
mental health projects to contribute to the well-being of children, adolescents and adults
and to prevent the emergence of psychological disturbances. It engages in social peace
studies to mediate the coexistence of cultures living together with differences regardless
of language, religion, race, gender, and ethnicity. It considers interdisciplinary and inter-
institutional cooperation in all its activities from social gender equality to school systems,
to child rights and refugee rights.

The following Word Cloud consists of keywords that include the fields of study, methods,
Prepared by and target group of Bir iZ Association.
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© This book is prepared by Bir i1Z Association under Yanyana (Side by Side) - Psychosocial
Support Project for Syrian Children. No part of this book may be quoted, reproduced or
transmitted in any form or by any means, electronic or mechanical, including photocopying,
recording, or by any information storage and retrieval system without permission.
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~ YANYANA (SIDE BY SIDE): ABOUT PROJECT

PARTNERS

YANYANA (SIDE BY SIDE): PSYCHOSOCIAL
SUPPORT PROJECT FOR SYRIAN CHILDREN

YUVA Association

YUVA Association was founded by Erdem Vardar and Ozge Sonmez in 2010 to enable
a sustainable life for all living creatures who are yearning for a different kind of world.
Today, YUVA has become a holistic learning and advocacy center that handles the issues
of environment, human rights and abolition of poverty together with World Citizenship
and Human Development Programs. Within the scope of Human Development Programs,
YUVA carries out education, protection and livelihood activities for Syrian refugees under
temporary protection and disadvantaged Turkish citizens. It also supports lifelong lear-
ning processes of adults, young people and children in the field of education.

Oyun Terapileri (Game Therapies) Association

It was established in 2012 to promote the use of gaming therapies, art therapy methods
and psychodrama in Turkey as a therapeutic tool for psychological, physical, social and
emotional development in children, adolescents and adults and to disseminate them for
the benefit of society and to produce protective, preventive mental health studies.

YanYana (Side by side) - The Psychosocial
Support Project for Syrian Children is carri-
ed out by the Individual Human and Mental
Health iZ Association, in cooperation with
the YUVA Association and Oyun Terapileri
(Game Therapies) Association, and with the
support of the Delegation of the European
Union to Turkey, and the European Instru-
ment for Democracy and Human Rights (DI-
HAA). Project activities started on February
1, 2017 and will continue for 18 months in
the province of Istanbul, Turkey.

Since the academic year 2014-2015, Syrian
refugee children have been attending for-
mal education at elementary and secondary
school level in Turkey. However, they do not
speak Turkish and have difficulties in com-
munication within their schools and classes.
Social exclusion, lack of psychosocial sup-
port, and lagging in learning lead to greater

Project Activities

psychological problems in these children
who are currently experiencing migration
and war trauma. Teachers who are strugg-
ling to adapt to this new situation and want
to ensure the participation of the Syrian
children in the class, need resources and bi-
lingual materials for psychosocial support.
Therapists also need to be supported in
working with traumatized refugee children.

The YanYana (Side by side) Project, which is
developed with the aim of solving all these
problems aims to reduce the discrimination
and xenophobia towards the Syrian refugee
children. For this purpose, psychosocial
support programs are being carried out for
relevant people and institutions. In order to
create an effective and sustainable change,
permanent tools and methods such as bilin-
gual box games and group therapy models
are being used.
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Needs Analysis

Within the scope of the project, a needs analysis study based on qualitative research met-
hods was conducted to determine the needs of Syrian refugee children, their teachers,
classmates and school administrators in primary schools.

YanYana (Side by side) Box Game

The YanYana (Side by side) Box Game is an innovative educational tool which was deve-
loped as bilingual specifically for this project. It is designed with the guidance of psycho-
logists and pedagogues, starting from the point of being a communication and inclusion
tool for children. YanYana (Side by side) Kutu Oyunu (Box Game) will be played by Turkish
and Syrian children under the supervision of teachers. This Psychosocial Support Program
is to be conducted in the schools.

Psychosocial Support Program for Schools

The YanYana Psychosocial Support Program will be implemented in Istanbul for 4000 stu-
dents. The program consists of interactive activities focused on anti-discrimination and
inclusion, also includes the YanYana box game. The 120 teachers who will run the prog-
ram will participate in the Training of Trainers and receive regular supervision during the
10-week program.

Data released during an indirect interview with a manager:
‘T did not even notice that T am prejudiced.
We call them 'Syrion’. *

Group Therapy Program for NGOs

600 Syrian children will participate in regular group therapy for 10 weeks within the scope
of the Yanyana Group Therapy Program which is developed for Syrian children suffering
trauma. A group of 30 therapists participating in practitioner training will begin conduc-
ting therapies and regularly receive supervision during the program. The program was
developed on the basis of psychodrama, gaming therapy, art therapy and EMDR techni-
ques.

Advocacy

Anational conference and a press conference will be held within the scope of the YanYana
Project in 2018. Through these meetings and social media channels project outputs will
be delivered to wider segments thereby, raising public awareness.
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~ ETHNOGRAPHIC OBSERVATION AND
~ ANALYSIS METHOD IN SCHOOL SAMPLE

The Yanyana Project ethnographic obser-
vation notes were formed in two different
schools in Zeytinburnu and Beyoglu coun-
ties of Istanbul. This process was carried
out by an anthropologist for two weeks.

Secondly, ethnographic observation notes
were subject to qualitative content analysis
by a specialist sociologist through a soft-
ware program (Maxqgda) that facilitates the
analysis of qualitative data.

As an in-depth definition, ethnography re-
fers to the research process and the nar-
rative text that is written at the end of this
process in order to understand the culture
of a community, which generally can not
have first-hand or individual knowledge,
and can not easily experience or observe in
general life. This community can be made
up of a wild group living extensively out
of the modern world as well as members

of a company that manages a large bud-
get in distant geographies. Ethnography is
the detailed text of a participant observer
who observes the interaction of people
with each other by joining in their world as
closely and naturally as possible and notes
what they see, hear, what they are told and
their own feelings.

It includes both descriptions and analysis
at the same time. The researcher initially
engages in a world where he or she does
not have much knowledge and builds
deep relationships with the people there
so that s/he tries the make sense of the qu-
estions rather than searching for answers
to the questions. This requires a construc-
tive approach and an open-ended point of
view. It also includes intellectuality. S/he at-
taches importance to the holistic portrayal
of the culture. It also paves the way for the
creation of a big picture by incorporating
both the insights of local people and the
perspective of an expert from the outside.

Narration of Research

Method from Ethnographic
Observation Notes:

We had started by making appointments
with the principal or deputy principles of
the schools under study. These people exp-
lained the general conditions and prob-
lems of their school, the conditions and the
situation of the Syrian students in the scho-
ol in general. We had also conducted ob-
servations on teachers to find out which are

more experienced and interested in Syrian
students. For example, in some schools,
separate language classes for Syrian stu-
dents were established so, we started from
these classes in such schools. We reached
other teachers with the help of the teachers
we met, and in some places we also made
multiple interviews in the teacher's lounge.
We have not only spoken to the names on
the list but had also spoken to interesting,
knowledgeable, judgmental and critical te-
achers. We chose a spontaneous choice of
whom to meet; but we had our basic crite-
ria. We did not put any time restrictions on
the length of the interviews or their frequ-
ency. We interviewed some of them for half
an hour, some of them for three consecuti-
ve hours or even several days. The ideal in-
terview time was noted down as 1.5 hours.
We tried to comply as much as possible.

Another issue we faced with was that we
usually had to make semi-structured mee-
tings. Ethnographies often refer to unstruc-
tured and semi-structured negotiations.
However, unstructured, spontaneous inter-
views conducted in the area for conversati-
on in everyday life and much longer mold
significantly "one of them" should beco-
me. When we did, it was difficult to break
the formal air because it was in the form
of short-term entrances from the outside.
We allowed the teachers to direct us abo-
ut children; but after some time and a little
acquaintance with the school we had also
talked to the children playing outside in the
school yard.

One of the basic characteristic of ethnog-
raphic method is to be both inside and out-
side, which is expressed as "emic" and "et-
hic". That is, the observations made by the

researcher are regarded as an "outside ex-
pert" view. The interviews with informants
are the insider's information and reflect the
inner look. Observations should be as con-
sistent as possible. In cases where there is
an inconsistency, researchers are expected
to be able to explain the cause of all these
inconsistencies rather than attempt to co-
ver them or cross them out. We used both
inside and outside views. Hence, we used
our own observations together with the
reports of the communications held with
both teachers and students.

Another important topic is to incorporate
multiple viewpoints into the work. That is,
to incorporate the perspectives of all sides
including the non-parties. The consistent
and inconsistent aspects should be expla-
ined in the same way. We considered this
when choosing our sources of information.

As a note-taking technique, we applied
note taking from memory. We wrote down
short memoirs (reminders) during the inter-
views. As soon as we finished our work at
school, we found a suitable place and type
the fresh data in our minds - before sharing
it with anyone. In addition to the memos,
the research assistant was also able to take
longer notes during the interviews. But we
have not resorted to taking notes in a way
that would disrupt the meeting for a semi-
structured conversation.

Another concern was whether there was an
inconsistency between the research assis-
tant and the researcher's notes. We tried to
minimize the amount of controversy by dis-
cussing the reasons for inconsistency.

.. [ ]
Yanyana %9
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paragraphs) were visualized in the form of
semantic models. The semantic models al-
) ) lowed the units which were subjects of the
Ethnographlc Observation research and the relationships between the
Notes: themes to be presented in a more open
and transparent manner.

Process of Qualitative
Content Analysis of

The ethnographic observation notes crea-
ted by the anthropologist were analyzed by
a sociologist through the Maxqgda software.
In the process of qualitative content analy-
sis, ethnographic data were evaluated as
raw data and were systematically classified
by analyzing line by line for specific themes.
During the qualitative analysis, the themes
and coded units in the themes (sentences,

The visualized expressions in
models are the phrases expressed
by the teachers and administrators

during the ethnographic
observation.

The findings obtained in the data
collection phase of the research
were transferred as they were,
without any change.

RESULTS OF QUALITATIVE ANALYSIS

Model 1: THE ISSUES

In Model 1, there are different issues that are raised by teachers. In the title of interactions
between children, it emphasizes their tendency to group with children from their own cul-
tures and the aggressiveness while playing. Teachers' evaluations and attitudes towards
Syrians emphasize the socio-political aspect of the refugee problem and draws attention
to the different thoughts on the population growth rate differences between Turkish and
Syrian societies. Problem areas convey that the combined classroom model should be
changed. School administrations and all teachers need training for social change of refu-
gee children and the guidance services in the schools need to be strengthened. In relati-
on to the issue, such factors need also to be enhanced and taken into consideration; the
social policy need for parents' participation in the school, the differences of Turkish and
Syrian students in academic achievement, and the lack of course materials developed for
Syrian students.

Finally, it has also been observed that teachers have doubts about the good intentions of
non-governmental organizations and professional workers who work on the subject, and
they have a belief that these individuals and institutions are profit-oriented.

Tale

“Ders
materyalinin
olmamasi veya

?(lll p:)(:mggnr!i “Ogretmenlere

— cocuklara diisen o

COCUKLAR ARASI ETKILESIM gereken dnemi y‘LikUn§ fazla Psikoloji
verememek” olmast” lafindan nefret

eder olduk”

“Suriyeli
cocuklarin

“Sayica ok

olmalan Aileler

oynadiklan kiimelesmelerine e vl dislaninca
oyunlar yolgglyor” “Suriyelilere onlarin cocuklar da
sorunlu yonelik okullarin . dislaniyor
kapatilip okulda”
ogrencilerin )
dagitimas!” ' SORUN

“Rehberlik

hizmetlerini
|z)r,r;$ere;[|znln ALANLA RI “Birlegtirilmis
kalmasi” sinif modeli”

ﬁ OGRETMENLERIN SURIYE'LILERE
_ '  YONELIK DEGERLENDIRMELERI
Y

“Suriyeli
dgrencilerin
TEOG bagan
ortalamasini
diisiirmesi”

“Bire karsi on ¢ogalan da
bir grup bu”

“Cocuklan siirekli
ayn tutup ozel
muamele
yapmak da
problemli”

“Su anda artik siyasi boyut,

insani boyutun dniine
ge¢mis durumda”

“Alanda egitmen
egitimine olan
ihtiyac”

o

AN

OGBETMENLERIN
PROJELERE YONELIK BAKISI
“Suriyeli cocuklarin

para getirici
bir is haline

*The visualized expressions in models are the phrases expressed by the teachers and administrators
during the ethnographic observation.

The findings obtained in the data collection phase of the research were transferred as they were,
without any change.

getirilmesi”
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Model 2: PROBLEMS IN THE SCHOOL SYSTEM

Data from Model 2 outlines that; school administrators and teachers need a systematic
and multi-perspective approach to the refugee problem within the education system. It
is also clear that the personal and professional differences of teachers are a determinant
factor in the solution or growth of the problem. One other difference in the Turkish Edu-
cation system is that the hours of Turkish language taught vary from school to school. In
addition to this, it is observed that the Syrian culture is not known well and it has created
an obstacle to reaching families.

“Ders
materyalinin

“Benim sinifimda da

“Bu
“Okullarda bu konuyla

olmamasi veya cocuklara problemli bir cocuk vardi. Kendi sinif
ilgili belirsizlikler var. problemli gereken dnemi Ggretmeniyle konusarak rehberlige
Kimi okullar ilk 3 saat kimisi olmast” verememek” yonlendirmek istedim ama 6gretmeni

biitiin giin Tiirkge egitimi

rehberligin de yetersiz kalip bir sey
verebiliyor.”

“Ogretmenlere

1] apamayacagini soyleyerek pek
diisen yapamayacagini soyleyerek p
tikiin fazla ) orali olmad
Y olmas!” “Rehberlik

hizmetlerinin
yetersiz
kalmasi”

“Zaten gorebildigim kadanyla
her 6gretmen arkadasimiz kendine has
ozel ¢oziimler iiretiyor. Bu konuyla ilgili
dider dgretmen arkadaslarla dzel olarak
bir araya gelip toplanip tartistigimiz
hi olmad:.”

“Suriyelilere”
yonelik okullarin
kapatilip,
ogrencilerin
dagitilmasi”

“Psikoloji
lafindan nefret
eder olduk”

“Cocuklari
siirekli ayri tutup

62);';;”31"(‘;'9 ALANLARI

problemli”

“Ve cocuklarin bu sekilde birer
ikiser siniflara dagitilmasini da dogru
bulmuyorum. Dénemin sonuna dogru bir
anda kapi caliyor ve siirpriz bir grenci
beliriyor kapida. Hig dil bilmeyen, akademik
diizeyi sinifin epeyce gerisinde
bir dgrenciniz olabiliyor.”

“Alanda
egitmen
egitimine olan
ihtiyac”

“Suriyeli
dgrencilerin
TEOG basari

“Aileler

ortalamasini dislaninca
diisiirmesi” onlarin cocuklar
da diglaniyor

okulda”

“Suriyelileri cok iyi tanimiyoruz
esasinda. Iglerinde ok bilgili, cok medeni,
cok kiiltiirlii insanlar var. Kendi sosyoekonomik
diizeyinin cok altinda olduklari icin burada egitimsiz,
killtiirsiiz filan saniyoruz... Hem hig calismadigimiz
kadar calistyoruz hem de horlaniyor ve dislaniyoruz
diyorlar. Aileler dislaninca onlarin
cocuklan da dislantyor okulda.”

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.
The findings obtained in the data collection phase of the research were transferred

Model 3: OPINIONS ON

Basic expectation of teachers and administrators from trainers’ training according to the
data in Model 3 is the transfer of appropriate information concerning the basic values of
the Syrians and their school system. In addition to this, the trainers demanded an opening
for peer sharing with their Syrian colleagues during these trainings. It is believed that the
experiences of Syrian educators will play a key role in the development of intervention

programs to understand the Syrian children and to integrate these children into the scho-
ol system.

“Farkli tecriibelere
ihtiyacimiz var. Bir de bu
egitimlerde neden Suriyeli
ogretmenler gelip bu cocuklarin
psikolojisini, ne tiir bir
egitimden
geldiklerini anlatmaz.”

“Suriyeli cocuklarla ilgili

diizenlenen egitimlerde
ihtiyaclarimizi duyamiyoruz.
Bu konuda daha fazla bilgiye
ihtiyacimiz var.”

Egitici
egitimlerine

iliskin
goriisler

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.
The findings obtained in the data collection phase of the research were transferred
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Model 4: ATTITUDES TOWARDS SYRIAN CHILDREN Model 5: PROBLEMS OF SYRIAN CHILDREN

The data presented in Table 4 summarizes approaches on how to evaluate the projects The data in Model 5 indicate the experience of Syrian children in Turkey and schools in
related to Syrian students within the school system. It points to the existence of the tho- Turkey. Syrian children witness poverty in their daily life and live with economic difficulti-
ughts that the projects deteriorate the natural flow and increase the divergence between es. They have internalized the experience of uncertainty as to whether they would return

the Turkish and Syrian students. to their countries. This situation has a negative impact in the development of their sense

of belonging and loyalty to the community. Additionally, language barriers are one of
the most basic problems they experience. Communication problems and difficulties in
expressing themselves are reflected in the form of introversion and tendency to aggres-
sion. Moreover, children's tendency to abandon their rights was revealed as an observed

“Suriyeli cocuklan siirekli ayn tutup ozel behavioral pattern. Another problem can be considered as the inability to continue and
muamele yapmak da problemli bir durum. connect with the class as well as with their peers in school. Finally, it can be considered
lliski denilen seyin kendiliginden bir sey that positive discriminatory approaches sometimes turn into an alternative alienation ex-
oldugunu ve giinliik rutin icerisinde bir perience.
seylerin dogallikla ve kendiliginden Sietmen okt
“Hem geldikleri yerde yasadiklar hem de gretmenin amadi ya da kast
olmasinin kogullarinin olusturulmasina buranin onlar g yabanci bir ke olusu, belki ok |y;(n|yet||yd'|]aT(a bu
alismak gerektidini diisiiniivorum.” kendi iilkelerinde olmayrslan onlarin agin one clkarma ve herkesin
tall? 9 g sunty sessizlesmesine ve haklarini arayamamalarina dikkatini stirekli bu ocuk
neden oluyor. Pasif bir sekilde her seyi  lizerinde toplama,
kabullenmeye daniik bir tavir geligtiriyorlar” bir tir ortik siddete neden
oluyordu: “Bu qocuklara ozel ilgi gostermemiz gerekirken
biz ne yapiyoruz, onlar atiyoruz sinifin
”gocu klar arkasina 6 saat. Cocuklarda bir duruyor iki
. ) duruyor ve saldirganlasiyor. Siz olsaydiniz ne
siirekli ayri tUtUp - yaparsiniz, dil bilmiyorsunuz, bir sey
" Ortiik siddete konusamiyorsunuz. Oyun oynayamiyorsunuz
ozel muamele maruz kalma filan. Bu kolay birsey degil. Béyle olunca da

yapmak da
problemli”

\_ tabii saldirganlastyor cocuklar.” Y,

SURIYELI
COCUKLARIN
YASADIGI

“Bu arada bu saldirganlik meselesi de
sadece erkek cocuklarina 6zgii bir durum
dedil. Kiz cocuklarinda da s6z konusu

olabiliyor ama daha farkli ve daha az siddet

SIKINTILAR iceren bicimlerde.
“Suriveli Yalnizlik, icine kapanma Silgi atmak, sozle bagirmak gibi olabiliyor.
SUI’IYE|I QOCUklar ayr UTERITERTS ve saldirganlik Erkeklerde daha zarar verici kalem batirma,

farkl muamele edile edile bizim ¢ocuklarda da
bir Suriyeli oteki bilinci olusuyor.

vurma, sagini gekme gibi...”
Akran sinifinda - /

olamamak
Ik bastaki dogal dislama giderek kirilirken ve Anlama engeli aildiktan N Dil bilmemek k};gnmli;ogr(;;lrjkI;?ir;s?jlr?iliﬂna9";t;::2a
isler tam rayina otururken birdenbire siirekli sonra, igerk bazlarina okuma yazma soruns bir ocuguniletisim kuramadigin. i sey
nlara vodunlasma bizimkilerde basit geliyor oluyor bu tiir cociklarda. Ya biitiiniiyle
onlara yoguniagma icine kapaniyor ya da saldirganlasiyorlar.
ters etki yaptL” Arasi yok benim gordiigim.
( “Pek ok cocuk kendi yasitlarinin ) (‘Bir diger konu bu cocuklarmn kimisi D Bu ikisinden biri oluyor.
altindaki siniflarda. Boyle olunca bu sinifta olmasi gerekirken 2. sinifta, kimisi \_ Onlara eziyet ediyoruz: )
cocuklar zaman zaman bagkaca 3'te olmaliyken burada 1'den baslamis.
bir dislanmaya gerek kalmaksizin Tam bir akran sinifinda olmayabiliyor
kendilerini bilerek disarida birakmak cogu. Boyle olunca da kendi siniflarinda
isteyebiliyorlar. Onlar icin kendi yine arkadaslik kurmakta zorlaniyorlar.
yasitlarinin altindaki cocuklarla Bunun nedeni dil bilmemeleri olmug
oynamak kendi baglarina yalniz codunlukla ama bir siire sonra dil engeli
kalmaktan cok daha sikici azaldikca ortaya baska sorunlar ¢ikiyor.”
\ olabiliyor.” ) \ )

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.
The findings obtained in the data collection phase of the research were transferred

The findings obtained in the data collection phase of the research were transferred
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CTORS AFFECTING THE DEVELOPMENT OF TEACHERS' EMPATHY

OF LANGUAGE PROBLEMS

The data in Model 6 indicate the effects of |anguage barriers with Syrian and Turkish chil- The data in Model 7 emphasize that, teachers' past experiences and their know|edge of
dren who do not speak the same language. A child has expressed this experience as "My Arabic language affect the level of empathy in communication with refugee students.

name is Merva but | say Merve. Because this is a Turkish name and | find a friend easier like
this." Another child mentioned that she could not attend the games that their friends are
playing because she did not know the language. A teacher mentioned that he overcame

the language problem and earned Syrian students through the students who overcame e ~
the language problem earlier. "Bazi 6gretmenler Arapca 4 N\ Renim de annem MEBTn Fransava
bllme.me.yli!(olayq b W et “Ben biraz Arapea bilirim gonderdigi 6gretmenlerdendi Bgn
oIar'ak : e surebllly ora _Arapga ve 0 sayede isim ¢ok kolay de o vesileyle cocukken 1 yil oﬁunla
b"ml)f'oru'Z' elimizden bif sy oldu. Benim ailemde de arap var Fransa'da kaldim. Dil hilememek
“Ayse,” i ge!me_z. diyorlr. Ben de Arapga 0 da etkiledi belki empati | ko cocukl q
yse, “Bazi oyunlari biz de bilmiyorum. Sorun bu degil ki. yapabildim. Herkes anlagamamak o cocuklanin arasinda
biliyoruz ama bilmedigimizi ve Bilmesen de yapabilecegin bir siiri yapabiliyor mu beki? Bence %I'rll‘p onlarle(l) ka):jna§|am?m3k ned||r iyi
oynayamayacagimizi diisiiniiyor sey varon[an niye yapmiyorsun hayir” lliyorum. § nedenle elimden geleni
Tiirk arkadaglar.” diye ifade peki? Cevabi yok. \_ ) \ yapiyorum. y
ediyor.” “Mune ilk geldiginde cat pat \ J
“Afgan cocuklarin ailesi cok daha Tiirke biliyordu. O da hep kifiir. \ / e N
uzun siiredir Tiirkiye'de olduklarindan Bizimkiler kiifiir 6gretmigler A bimek “Ben Kﬁ_r_toldugum igin okula gidinceye
onlar artik olduka rahat bir boyuna! rap¢a bilme! Gegmi deneyimlerinde kzs;:)zut:ﬁfﬁrglli[“elﬁ:n";d 2 :E(ijreglliﬁlge
konumdaydh. Oldukga kaynagmis ve gogmenlidi yasamis olmak gitmenin ne demek oldugunu
kendi iilkelerinden farkli bir yerde Ogetmen bana sen Tarkee bilmiyorsun
| demek, Kiirtce yasak burada deyisini

degillermis gibi bir rahatlik ve
kaynasmislikla oynadilar.”

~

hep hatirlarim. Kafamdan kaynar sular
Gegmis deneyimlerden === dgkiilmistii. 0 nedenle saniyorum dil

Empati

“Benim adim Merva ama ben

Merve diyorum. Ciinkii bu Tiirkce o g q
bir isim ve herkes daha kolay GEI |§t|f€b| | me faydalanmak bilmeyen ¢ocuklara nasil hizlica dgretilir
soyliiyor. Bir de daha kolay Ekstra efor sarf buna dair gleu kft?r?ilu):\:["’temle”ml
arkadas oluyorum.” ) ctmek § . y

“Bazen goriiyorum, kargilagiyorum
Suriyelilerle; ama gdriismek icin

ugrasmiyorum. Goriisiince de hi¢ Arapca ) ) ,
konusmuyorum zaten. Annem Suriyelilerle ) s ] Bir de benim Mardinde kalmi
okulda Arapga konusmami istemiyor. Hep Sonra bir giin isyan etti: Ogretmenlgrm bu konuya farkhm olmam empati yapmama yardima
Tiirkce konusmami soyliiyor. ” “Neden bu sinifta kimse beni bakislan var. Bir kismi bas edemedigi oldu sanimm. Oraya da ilk gittigimde
e oms Yo sevmiyor?” Diye icin, zaten Tiirk cocuklara egitim buradakine benzer tecriibeler
é ) ’ ’ vermekte bile zorlaniyor bir de ekstra yasamistim. Allahim ne yapicam
“Benim sinifima bir grenci geldi. 13 yasinda Mune. / efor sarf etmesi gereken cocuklar ben burada demistim ama sonradan
2. sinifta. Tam agzi var dili yok. Cocukcagiz o kadar olunca S;]"'f:"da bu durumdan bambagka oldu her sey. Gelmek zor
konusamamig ve iliski kuramamis ki icine kapanmis, oslanmiyor. \_ oldu/ )

konusamaz olmus. Bir de 13 yaginda, diisiinsenize herkes
sizden cok kiiciik ne konusmak istersiniz ki? Neyse epey
ugrastik, yaninda hep Tiirk birileri oldu da belli bir mesafe
katettik. Mune ile tabi ilk baglarda hig iletisim
kuramiyordum. O esnada bir baska Suriyeli Mahmut
hep terciime ediyordu 6nemli seyleri. Mahmut'un
Tiirkgesi cok iyiydi. Boyle boyle ilerledik.
Tabi bir de bunu diger ocuklann egitimini devam
ettirip stirdiiriirken yaptik.”

. J

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.
The findings obtained in the data collection phase of the research were transferred

The findings obtained in the data collection phase of the research were transferred
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uygun planlanmasi

Model 8: SOLUTION PROPC

“Tiirk cocuklarla
goriismeler yapmak,
onlari motive etmek”

“Dogal ve kendiliginden
gelisen bir iligki
ortamt kurmak”

“Siyasi bir ¢oziim gerekir
artik, insani bakig
yetmez”

“Politik yaniyla isin
insani yanini

aywabilmeliyiz" “Siniflarda drama- esitli

konularda
canlandirmalar yapmak” “Misafir olduklan
algisinin kinlmasi

lazim”

“Okul yonetimi ve
sinif 6gretmeninin
yaklagimi”

“Ogretmenlerin
gruplandinlmasi ve
egitimlerin dyle
verilmesi”

“Dil dgretmek
icin hazirlik
siniflarinin olmasi”

“Empowerment’
denilen seyin
diisiintilmesi gerekir
ogretmenler
agisindan”

“Ogretmenlere
verilecek egitim
zamanlarinin daha

“Bu ¢ocuklar tutunacak
bir dal ariyorlar.
Ogretmen bunu

gostermeli”

Ogretmenlerde
farkindalik yaratarak
tutum degisikligi
olusturma

”

“Egitimlerin saha

“Diger ilkelerin ayni calismalan baz .
sorunla nasil bag alinarak yapilmas” K “Ben de onlardan Arapca dgrenmeye
ettikleri incelenmeli” “Sahada . calisinim hep. Bu cok dnemli. Eger siz de o
diretmenlerle goriisiip _-' cocuklarin dilinden bir seyler 6Grenmeye
onlarin fikirlerini N calistyorsaniz bu onlari ¢ok etkiliyor. Sizi
u ) almak” o hemen seviyorlar. Cok benimsiyorlar. ‘Sesli
Kisel eKerear:n klﬁ(ritalj(llarak 0 Oku, Evde Odevini Yap, ‘Seni Cok
diisiinmemiz lazim” S Seviyorum;‘Sen Cok Caliskansin’ gibi
? 0 60-70 kelime dgrendim. Ara ara
K kullantyorum ok seviyorlar bu durumu.
N Bu cocuklar tutunacak bir dal anyorlar.
“Suriyeli dgretmenler oy Ogretmen bunu gostermeli”
gelip bu cocuklanin “Geldikleri kiiltiiri \*" \ y

psikolojisini bize
anlatabilirler”

anlamaya calismak”

*The visualized expressions in models are the phrases expressed by the teachers and administrators during the ethnographic observation.
The findings obtained in the data collection phase of the research were transferred

In Model 8, the solution proposals are expressed during ethnographic observa-
tion. It was emphasized that the separate classes for language education should
be formed, Syrian students should not be seen as guests and natural with spon-
taneous areas of interaction should be made for their daily school life. In addi-
tion, it has been suggested that Turkish students should be informed about the
process and teachers encourage to facilitate the interaction between students
through drama activities in class. It has been underlined that a distinction should
be made at the branch level in teachers’ trainings. It is suggested that in the
training process, teachers should get feedback from teachers who have experi-

ence in the field and be supported to learn from each other with mutual learning
principles. Moreover, raising the importance of examining the approaches that
other countries have developed while dealing with the refugee problem is em-
phasized. The need to develop a non-prejudicial attitude to the process and the
importance of evaluating the process with a people-centered approach by sepa-
rating it from its political context are emphasized. Finally, a teacher said, "l always
try to learn Arabic from them. This is really important. If you are trying to learn
something from their language, that is affecting them very much. They love you
right away, and embrace you. | have learnt 60-70 words like: 'Read aloud’, 'Do
your homework at home!’, 'l love you very much!’, "You are hardworking!' | use it
occasionally and they like it very much. " This is quite striking.

The phrase "man is a little closer and more
sensitive if it is in his own story" passed in
spontaneous speech during ethnographic
observation. This phrase suggests that
researchers need to identify the factors that
influence teachers' empathy for
understanding the experience
of migration.
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In summary, after / . N
. Child § o
this field study; :‘ \
* Practices that may make Syrian children interact wit
, be generalized in schools.
030 -
* Methods should be developed for the cohesion of Turkish and Syrian
Teacher - Manager children.

e Teachers and school administrators play a key role

in the schooling of Syrian children * While targeting the social inclusion of Syrians children, also some pro-

jects must be produced for Turkish children.

® |t is expected that teachers and administrators
need to be informed on the subject and relative
emphasis should be made during seminars and
teachers’ training days.

* Integration projects are urgent and important to prevent the break-
down of groups of children. The fieldwork draws attention to the fact
that as the number of Syrian children increases, they form subgroups
with children from their own culture.

e School programs can be developed for the orientation of Turkish cul-
ture for the Syrian children and their parents. In addition, it is thought

\ that the cultural exchange environment and programs should be deve-

loped in which Syrian students and parents introduce their culture.

School environment

e |t is thought that there is a need to disseminate anti-discrimination app-
roaches to build a multicultural school environment. e Common games of both Turkish and Syrian children can be used as a
method of inclusion in the school environment.

e |t is important to develop projects that emphasize the richness of diver-

sity in the school environment. e Our main goal in projects on the social inclusion of Syrian children sho-

uld be to create a classroom environment where children feel safe rather
* Introducing the Syrian culture and school systems in the trainings and \than targeting academic success. /
involvement of Syrian peers in the process are expected.

¢ [t is believed that the effects of the combined classroom model should

: ) g o

Guardian >
® Parent education programs

Language barrier for the guardians of Syrian vy r
children should be develo-

* [t has been seen that there is a need for urgently standardized met- ped.

hods for language learning. \

e Digital materials can be developed for language learning and a

self-learning environment can be supported. Py

:' 2 O ".. :. 2 1 .-: .
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